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Ⅰ  はじめに  








がある」という回答に際し、全体に占める割合 72.5％(2015 調査が該当)1)  を 
示し、自肯定感の衰退と共に、義務教育課程における幸福度衰退への懸念も伺 
われる。 
  一方、図１に示す、先進国における「子どもの幸福度」について、ユニセフ 
(2013)の調査 2)  によると、オランダが平均順位世界一位を示しており、日本 
と比較すると幸福度の割合が高いことが分かる。この背景としては、オランダ 







た世界幸福度ランキング(国連 20 図１ 子どもの幸福度に関する総合順位表 
19)によると、「1 位 フィンラン
ド、2 位 デンマーク、3 位 ノル
ウェー、4 位 アイスランド、5
位 オランダ、6 位 スイス、7
位 スウェーデン、8 位 ニュー
ジーランド、9 位 カナダ、10
位 オーストリア」とあり、日本
は 58 位であった。3) 










る 4)  ことを示唆しており、また、田中(2018)は、生活との差異に基づく授業の 











Ⅱ  イエナプラン教育における教育原理の考察  













流 6)  となっており、従来型の日本の学校教育方法論とは大きく異なっている。
オランダでは、4 歳から 12 歳までが小学校教育の年齢となっており、イエナプ
ラン教育では小学校過程において、「4 歳から 6 歳」「6 歳から 9 歳」「9 歳から




























































図３ イエナプランのマルチエイジの学級編成図 9) 
 




















































































て定義されている。10)    




























































































 異年齢活動におけるイエナプラン教育では、大きくは、年齢幅が 3 か年によ
る異年齢集団での構成となっているが、例えば、この年齢幅が 3 か年以上の年
齢幅であった場合はどのような状態となるであろうか。Ⅲで示した日本国内に















































ニケーション的行為による会話形態について、男:2 対女 2 の会話形態が最も効
果が期待できるものとしている。15)   これらを総括して検討すると、図５の
異年齢会話形態モデルが考えられ、最も有効な小集団としてのコミュニケーシ
























Ⅴ  異年齢教育に果たすコミュニケーション的行為の役割 
   J.ハーバーマス(1929)は、コミュニケーション的行為において、意思疎通で
ある「了解」について重視しており、その成し得る意義について、各々から他





















































①命の神秘性（たくましさと不思議さ）           
②命の超越性（人間の力を超え，与えられたもの）
③命の有限性（不可避な死）           
④命の非可逆性（元に戻せない一回性） 
⑤命の連続性（縦のつながり）     
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Consideration of educational principles rooted in multifaceted and multifaceted  
thinking 
―From an educational method based on Jena Plan education case― 
 
Kiyohiro SAKUDA*1，Yoshikazu NAKAYAMA*2 
 
Today, school education that emphasizes thinking, judgment, and expression is 
required, and there is a need for an educational principle based on the creation of 
a proactive group based on a multifaceted view of things. In particular, build up 
moral sentiment, build sublime morality rooted in moral judgment, and foster thinking, 
judgment, and expression through multifaceted thinking by enhancing educational 
methods for direct communication through dialogue. Will be the basis for higher 
education and important educational principles for working people in the future. 
Considering the above points, considering the principles of education in Jena Plan 
education in the Netherlands and different age education in Japan in order to build 
human relations that are the foundation of group building, and by enhancing 
communication activities such as dialogue and active learning, He suggested that 
self-affirmation, self-efficacy, morality, etc. were cultivated and that an 
educational principle for the pursuit of ideal happiness was established. 
 
Keywords: Independent, interactive and deep learning，Multifaceted perspective， 
self-affirmation，happiness pursuit 
 
*1  Waseda University Research Institute for Teacher Education  
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A study on the association between reading activities and life skills at school among elementary 
school children




























生件数は 72,940 件（前年度 63,325 件）であり，児童生徒 1,000 人当たりの発
生件数は 5.5 件（前年度 4.8 件）である。また，小・中・高等学校及び特別支
援学校におけるいじめの認知件数は 543,933 件（前年度 414,378 件）と，前年
度より 129,555 件増加しており，児童生徒 1,000 人当たりの認知件数は 40.9 件































































力を依頼した。5 年生・6 年生の小学生 728 名に調査票を配布し，回収できた
683 名うち，性別のない人，未回答や重複回答がある 76 名を除いた 607 名（男






















「就学前（小学校に入学する前）」「小学校 低学年（1，2 年生）」「小学校 中学
年（3，4 年生）」「小学校 高学年（5，6 年生）」の 4 段階で，それぞれ 5 件法で
回答を求めた。また，読書に関する周囲からの直接的な関わりは，「就学前（小
学校に入学する前）」「小学校 低学年（1，2 年生）」「小学校 中学年（3，4 年生）」
















高・聞高群)の 4 群を用いて分析を行った。 














































*** p<.001 ** p<.01 * p<.05 






















































































表 2 KJ 法によるジャンルの分類結果（小説・マンガを除く） 
カテゴリ カテゴリ 
絵本 53 動物図鑑 13 
児童文学 52 社会 9 
幼年童話 39 自己啓発 9 
伝記・歴史 37 料理 5 














































































キル尺度(中学生版)の開発 教育心理学研究 50，225－236 
川喜田二郎(1967)．発想法―創造性開発のために 中公新書 




着目して― 東京学芸大学紀要．総合教育科学系 69(1)，55-68 
文部科学省(2019)．平成 30 年度児童生徒の問題行動・不登校等生徒指導上の諸
課 題 に 関 す る 調 査 結 果 に つ い て ．















                                            
A study on the association between reading activities and life skills at school 
among elementary school children 
 
Natsumi MURAKAMI*1, Mikayo ANDO*2 
 
The increase in problem behaviors among school children is related to the decline 
in their life skills. The purpose of this study is to clarify the association 
among elementary school children between their experience of reading books and 
listening to stories and their life skills at school. Through this study, we also 
analyze the necessity of reading activities in school. 728 5th and 6th graders 
conducted self-reporting questionnaires. The results show that the students who 
had more experience of reading books or of listening to stories show better life 
skills at school compared to students who had less experience of reading books and 
listening to stories. The students showed an interest in genres such as picture 
books, children’s books, manga, and novels for children, It may be important to 
continue reading activities in school. It is also important to arrange a school 
library from the perspective of which genres children are interested in. 
 
Keywords: school-life skills, reading activities, elementary school children, 
school library 
 
*1 Graduate School of Humanities and Social Sciences, Okayama University(Master’s 
Course) 
*2 Graduate School of Humanities and Social Sciences, Okayama University 
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The Relationship between Word Play and Reading Fluency of Hiragana Words in Preschool Children
Moe YOKOYAMA, Takayuki TANJI
岡山大学教師教育開発センター紀要，第 10 号（2019），pp.1- 
                                      【研究論文】 










































































                        
Ⅱ 方法 
１ 参加児 
A 県内の保育園 5－6 歳児 40 名（男児 19 名，女児 21 名）を対象とした。調















い，続けて 6 問の本試行を行った（Table 1）。問題は 1 行あたり 1 問，行間 1










































らがな 2～5 文字各 7 語，計 28 語からなる有意味単語のリストを使用した。実
施に先立ち練習課題を実施した。問題は 1 行あたり 4 単語，行間 1 行，HG 教科




















各課題成績の平均と標準偏差を Table 2 に示した。ことばのかくれんぼゲー
ムの各試行における正答数平均と標準偏差は，①「あめりかざりがに」で 3.51
（SD＝1.83），②「くりすますかい」で 4.95（SD＝2.31）であった。 
 ことばのかくれんぼゲームでは，参加児の多くが 2 文字単語の正答を複数（一
人当たり平均 6.3 個）見つけることができた。一方で，全回答数のうち，1 文
字および 3文字以上の単語についての回答数は少なかった（一人当たり平均 2.2
個）。また，1 試行目の部分文字列正答平均は 1.69（SD＝0.18），並び替え正答
平均は 1.82（SD＝0.20）であった。2 試行目の部分文字列正答平均は 2.23（SD
＝1.04），並び替え正答平均は 2.71（SD＝1.75）であった（Table 2）。 
ことばのかくれんぼゲームで参加児が正答した単語と回答率については，
Fig.2 に示した。刺激語によって部分文字列，並び替えの回答率は異なった。
正答率が 50％以上を超える単語はほとんどが 2 文字単語であった。 
 
２ 各課題成績の相関 


























































































































































































































































































































                             （傍線の項⽬が正答） 
年長児におけることば遊びとひらがな単語読字の流暢性との関連
─ 31 ─
横山 萌・丹治 敬之 













































あめ 30（77） 部分⽂字列 くりす
ますか
い 
くり 31（79） 部分⽂字列 
かに 26（67） 並替 かい 25（64） 部分⽂字列 
ざりがに 15（38） 部分⽂字列 りす 23（59） 部分⽂字列 
あり 15（38） 並替 すいか 22（56） 並替 
あめりか 9（23） 部分⽂字列 いか 22（56） 並替 
あか 8（21） 並替 くま 16（41） 並替 
かざり 6（15） 部分⽂字列 いす 11（28） 並替 
りか 6（15） 部分⽂字列 くすり 8（21） 並替 
かめ 5（13） 並替 まり 5（13） 並替 
め 4（10） 部分⽂字列 くりすます 4（10） 部分⽂字列 
かり 3 （8） 並替 ます 4（10） 部分⽂字列 
あざ 2 （5） 並替 ますく 3 （8） 並替 
か 2 （5） 部分⽂字列 かす 3 （8） 並替 
が 1 （3） 部分⽂字列 かま 2 （5） 並替 
に 1 （3） 部分⽂字列 すす 2 （5） 並替 
めあり 1 （3） 並替 ますい 2 （5） 並替 
あにめ 1 （3） 並替 かく 2 （5） 並替 
めか 1 （3） 並替 す 2 （5） 部分⽂字列 
かにざ 1 （3） 並替 いかり 1 （3） 並替 
 
  
りか 1 （3） 並替 
すり 1 （3） 並替 
いま 1 （3） 並替 
まいく 1 （3） 並替 












Table 3 各課題成績間の相関 
 
 









績（6 変数）と月齢の計 7 変数を独立変数として，重回帰分析（ステップワイ
ズ法）を行った。その結果，月齢とことばのかくれんぼゲームの試行②部分文
字列の正答数が有意な予測変数として抽出された（Table 4）。なお，多重共線













ことばのかくれんぼゲーム ⻑⾳表記選択課題 速読課題 





































⾳読秒数        
*：p＜.05，**：p＜.01 




















































本研究の結果からも，「くすり」など 3 音（3 文字）以上の操作は，年長児にと
ってワーキングメモリに負荷がかかっていたことが推測される。7 文字の刺激



















































































The Relationship between Word Play and Reading Fluency of Hiragana Words in 
Preschool Children 
 
Moe YOKOYAMA*1, Takayuki TANJI*2 
 




in preschool children. Forty 5-6 aged children participated in the study, and we 
assessed on three skills: orthographic knowledge of long-vowel words, reading 
fluency, word play. The results of correlation analysis showed that orthographic 
knowledge of long-vowel words was moderately related to reading fluency. In 
addition, the results of multiple regression analysis showed that age and scores 
of word play variables were predictors of reading fluency. The findings provide 
further evidence for the relationship between reading fluency and word play that 
were demanded the skills of phonological manipulation and word search. 
 
Keywords: Preschool children, Hiragana Word Reading, Word Play, Fluency 
 
*1 Sayo Town Kozuki Elementary School 
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Parents’ Involvement and Self-determination in Junior High School Students’ Club Decision
Making and its Effect on the Independence and Adaptability of University Students



























































































調査対象は地方国立大学の大学生 188 名（男性 74 名，女性 114 名）である。調
査は無記名で実施し（a）集団で行いその場で回収する方法と（b）知人に個別










(1 点)まで 8 段階で尋ねた。（b）「部活動に入るか入らないか，またどの部活動
に入るのかを，あなたはどの程度自分で決定しましたか」と問い，「自分で決定
















の 2 因子からなる 10 項目を用いた。 
親からの自立，精神的自立，大学適応の項目について，「あてはまらない（1
点）」から「あてはまる（5 点）」の 5 段階評定とした。 
 
Ⅲ 結果 
得られた回答のうち，欠損値のあるものを除き，計 180 名(男性 70 名，女性
110 名，平均年齢 20.65 歳（標準偏差 0.78），年齢幅 19 歳～23 歳)を採用した。






















平均値 標準偏差 平均値 標準偏差 平均値 標準偏差
親の関与（1-8） 2.53 1.81 2.46 1.82 2.57 1.80
自己決定（1-8） 7.49 0.99 7.46 1.11 7.51 0.91
親からの自立
　親への依存（1-5） 2.71 0.89 2.33 0.79 2.96 0.87
　親への服従（1-5） 2.05 0.80 1.89 0.70 2.14 0.84
精神的自立
　主体的自己（1-5） 3.17 0.68 3.40 0.71 3.03 0.63
　判断責任性（1-5） 3.16 0.72 3.39 0.69 3.01 0.70
　協調性（1-5） 3.44 0.70 3.53 0.73 3.38 0.68
全体 男性 女性
Table 1　　各因子の平均値と標準偏差
















-.04 .31 ** -.23 **
親への依存 -.11 .19 ** -.04 .15 *
親への服従 -.08 .10 -.29 ** .23 ** .53 **
主体的自己 .04 -.08 .10 .08 .00 .10
判断責任性 .13 -.31 ** .26 ** -.22 ** -.19 * -.16 * .51 **
協調性 .11 -.08 .06 .00 .25 ** .19 * .37 ** .32 **
大学生活
満足度
.06 -.13 .14 .03 .16 * .16 * .51 ** .42 ** .35 **
対人不安 -.03 .04 -.07 -.10 -.07 -.07 -.39 ** -.27 ** -.43 ** -.33 **




平均値 標準偏差 平均値 標準偏差 平均値 標準偏差
（ 2.53 1.81 2.46 1.82 2.57 1.80
） 7.49 0.99 7.46 1.11 7.51 0.91
親からの自立
　親への依存（1-5） 2.71 0.89 2.33 0.79 2.96 0.87
　親への服従（1-5） 2.05 0.80 1.89 0.70 2.14 0.84
精神的自立
　主体的自己（1-5） 3.17 0.68 3.40 0.71 3.03 0.63
判断責任性（1-5） 3.16 0.72 3.39 0.69 3.01 0.70
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親の関与 .16 * .08 -.06 -.29 ** -.07 -.13 .06
自己決定 -.05 -.04 .06 .10 .13 .08 -.04
性別 .35 ** .16 * -.26 ** -.25 ** -.09 .00 .03
親関与×自己決定 .00 .00 -.08 -.09 -.09 -.08 .12
親関与×性別 .06 -.05 .02 -.02 .01 .14 .03
自己決定×性別 .11 .14 .13 .12 .14 .20 * -.03
R² .17 ** .06 .08 * .17 ** .04 .06 .02
大学適応
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Parents’ Involvement and Self-determination in Junior High School Students’ Club 
Decision Making and its Effect on the Independence and Adaptability of University 
Students  
 
Tazuko AOKI*1  Yayoi OKUMURA*2, Manami MORITA*3 
 
This study aimed to examine the relationship between parents’ involvement and 
self-determination in junior high school students’ club (optional after-school 
activities) decision making and its effect on the independence and adaptability 
of university students. Questionnaires were completed by 180 university students 
(male=70, female=110). The results revealed that parents’ involvement in club 
choices was positively related to the dependency of adolescents and negatively 
related to decision responsibility. In addition, the case of women, self-




university life. In conclusion, junior high school students’ club decision making 
related to their level of independence and adaptability to university life despite 
the passage of time between the two stages. During junior high school, an early 
stage of psychological weaning, it is important that parents limit their decision-
making involvement and focus on building lasting relationships. 
 
Keywords: parent-child relationship in adolescence, independence, psychological 
weaning, parents’ involvement, self-determination. 
 
*1 Okayama-University   
*2 Chugoku Junior College   
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他方，2015 年 12 月の中央教育審議会答申「これからの学校教育を担う教員
の資質能力の向上について ～学び合い、高め合う教員育成コミュニティの構築
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The Relationship between Teamwork among Teachers and School Organizational Climate:
Investigation of the Precondition for Implementing “a School as a Team”
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確化，相互強調，情報交換，支援など（Rousseau, Aube, & Savoie, 2006））。
認知的要素は，メンバー間での知識・理解の共有の実現状態を表す（例：共有





る（例：集団の凝集性や規範，チーム志向性（Dickinson & McIntyre, 1997））。 
チームワークの構成要素や影響要因を整理した理論的モデルも，数多く提案



































































有や学習を向上する効果をもつことが示されている（Frazier et al., 2017）。
さらに「心理的安全性」がチーム内での相互協力による目標達成意識を高め，
支援行動が促進されるという，チームワークと直接的に関連する知見もある















2018 年から 2019 年に国立大学で開催された 3 回の教員免許状更新講習の参
加者（各回の参加者は別）に対し，質問紙調査を実施した。回答不備のない小
学校，中学校，高等学校，特別支援学校に常勤で勤務する一般教諭 230 名（2018
年 12 月：87 名，2019 年 6 月：74 名，2019 年 7 月：69 名）の回答を分析した。 
回答者の性別は，男性 100 名（43.5%），女性 129 名（56.1%），不明・無回答
1 名（0.4%）であった。年代は，30 代が 134 名（58.3%）と最も多く，次いで 40
代 34 名（14.8%），50 代以降 59 名（25.7%），不明・無回答 3 名（0.9%）であっ
た。教職歴は 10 年目以下が 108 名（47.0%）と半数近くを占め，20 年目以下 54
名（23.5%），30 年目以下 33 名（14.3%），40 年目以下 35 名（15.2%）であった。
勤務校の学校種は，小学校が 124 名（53.9）と最も多く，中学校 48 名（20.9%），
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表 1 学校組織風土の測定に使用した項目 
 





第 2 因子は 7 項目で構成され，「10.年間目標など学年の長期的な活動計画を，
教員全体で話し合っている」「13.自分たちの職務とその目的を確認しあってい
る」などの項目が，高い負荷量を示した。職務の目標や計画の策定とその合意
形成を表す内容と解釈し，第 2 因子を「職務の分析と明確化」と命名した。 
第 3 因子は 8 項目で構成され，「16.仕事をうまく行うためのコツを伝え合っ
ている」「14.自分の経験から得た教訓や入手した情報をお互いに伝え合ってい
る」などの項目が，高い負荷量を示した。仕事に役立つ情報や助言の交換・共






































と「同調的風土」と解釈できる 2 つの因子が抽出された（2 因子による説明率
は 48.9%，因子間相関は-.46）。また，心理的安全風土の 9 項目については，因
項目 
因子 
1 2 3 
第 1 因子：相互調整      
4. お互いの都合や仕事の進み具合にあわせて，仕事の仕方を工夫して調整しあって 
いる 
.84 -.05 -.06 
2. 仕事を一人でたくさん抱えている教員がいたら援助している .80 -.11 -.03 
6. 仕事の負担が特定の教員に偏りすぎないよう，お互いに気を配っている .75 .26 -.27 
8. 他の教員の仕事の進み具合について，注意を払っている .70 -.04 -.01 
1. 仕事の仕方や仕事で困ったことについて，相談しあっている .57 -.06 .21 
5. お互いに連絡をとらずに行動してしまい，失敗することがよくある（R) -.54 .02 -.08 
21. お互いの仕事上の役割を理解している .49 .17 .10 
7. わからないことがあれば，他の教員へ気軽に尋ねている .42 -.05 .31 
11. トラブルにうまく対応できたかどうかだけでなく，どのように対応したのかと 
いうプロセスも互いに重視している 
.36 .13 .28 
第 2 因子：職務の分析と明確化       
10. 年間目標などの学年の長期的な活動計画を，教員全体で話しあって決めている .02 .73 -.10 
13. 自分たちの職務とその目的を確認しあっている -.13 .70 .13 
9. 状況に応じて学年／分掌の目標とその計画を見直すことがある .14 .67 -.11 
19. 学年／分掌内で決めた指導方針や申し合わせを守っていない教員がいたら，その場で 
率直に注意している 
-.06 .59 .09 
22. 経験や立場が上の教員に対しても，率直に質問をしたり，他の考えを出したりする -.08 .56 .24 
12. 皆が納得するまで話し合っている .21 .48 .11 
18. 子どもへの指導や保護者への対応を間違って行っている教員がいたら，それを本人に 
教えている 
-.12 .38 .34 
第 3 因子：知識と情報の共有       
16. 仕事をうまく行うためのコツを伝えあっている .08 -.03 .78 
14. 自分の経験から得た教訓や入手した情報をお互いに伝え合っている .02 .04 .72 
17. 個人の知識や技術の向上のためにアドバイスしあっている .08 .09 .65 
23. 仕事の仕方について迷っている教員がいたら積極的に相談に乗っている -.02 .19 .56 
15. 「例の件」とか「あのこと」と言うだけで話が通じる .12 .00 .48 
24. 前例や慣例に反する意見が出されることはまれである（R) .15 -.06 -.44 
3. 仕事以外のことについて話をする機会が少ない（R) -.31 .16 -.44 
20. 問題が起きたら，すぐに報告し，学年／分掌内での共有を図っている .12 .23 .31 
因子間相関 1 － .55 .65 
2 － － .68 

























示した（r=-.36―-.39, 全て p<.01）。 
 
表 3 分析に使用した変数の記述統計量（N=230） 
尺度 項目数 α係数 平均 SD 
教師のチームワーク：     
相互調整 9 .83 3.65 0.61 
職務の分析と明確化 7 .84 3.19 0.70 
知識と情報の共有 8 .83 3.51 0.61 
学校組織風土：     
協働的風土 4 .84 3.44 0.82 
同調的風土 4 .61 2.79 0.72 
心理的安全風土 9 .90 3.47 0.73 
 
表 4 教師のチームワークと学校組織風土の相関分析の結果（N=230） 
教師のチームワーク 
学校組織風土 
協働的風土 同調的風土 心理的安全風土 
相互調整 .61** -.36** .60** 
職務の分析と明確化 .62** -.39** .61** 
知識と情報の共有 .58** -.38** .64** 












対的に高く，差が負の値を示した 59 名を同調的風土群とした。なお，2 つの風














平均 SD 平均 SD 
相互調整 3.85 0.47 3.21 0.71 
職務の分析と明確化 3.42 0.55 2.59 0.72 
知識と情報の共有 3.69 0.46 3.08 0.73 
 
図 1 協働的風土群と同調的風土群における教師のチームワークの比較 図1 協働的風土群と同調的風土群における 師のチームワ クの比較
教師のチームワークと学校組織風土の関連性 －「チームとしての学校」を実現するための前提の吟味－
─ 71 ─
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The Relationship between Teamwork among Teachers and School Organizational 
Climate: 
Investigation of the Precondition for Implementing “a School as a Team” 
 
Ryo MISAWA*1, Fumihiko MORIYASU*1, Kouji HIGUCHI*2 
 
The purpose of this study is two-fold: (a) identify the components of 
schoolteachers’ teamwork; and (b) investigate the relationship between components 
of teachers’ teamwork and school organizational climate. A questionnaire survey 
for in-service teachers in Japan resulted in 230 responses. Teachers’ teamwork 
was measured using scales based on previous research in the industrial field. The 
perceptions of school organizational climate were measured with respect to three 
aspects using the existing scales: collaboration, conformity, and psychological 
safety. The results of factor analysis revealed that teachers’ teamwork is 
composed of three factors ("coordination," "analysis and clarification of task," 
and "information sharing"). The correlation analyses showed that the scores on 
each teamwork component positively related to the perception of a collaboration-
oriented and psychological safety climate and negatively related to the perception 
of a conformity-oriented climate. On the basis of these findings, the future 
research directions were discussed. 
 
Keywords: teacher, teamwork, school organization, organizational climate, 
psychological safety 
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に係る法的根拠については、学校教育法施行規則第 130 条第 2 項に、特別支援
学校においては「知的障害者である児童若しくは生徒又は複数の種類の障害を






































































Ａ知的障害特別支援学校中学部１年時に実施された 10 単元と 2 年時に実施
された 12 単元、合計 22 単元の授業を対象とする（表 1-1、1-2）。対象学級の 1





















㉑ ニコニコタウン（3 年生を送る会） 
㉒ 夢をかなえよう２ 
単元名 
①  エアポリンで仲良くなろう 
②  ジャイアントパンプキンを育てよう 
③  みんなでうどんを作ろう 
④  玉野スポーツセンタ－へ行ってみよう 
⑤  畑に野菜と果物を植えよう 
⑥  みんなで学校に泊まろう 
⑦  大きな恐竜を作ろう～タルボサウルス～ 
⑧  ジャムを作って家族にプレゼントしよう 
⑨  給食の先生に手紙を書こう 
⑩  3 年生を送る会をしよう 
表 1-1 1 年時の授業 表 1-2 2 年時の授業 











①各単元における各生徒の個別評価：指導者 2 名が各単元における対象生徒 
一人一人の評価を行った。文部科学省（2018）は、生活単元学習の指導計画の 




























































全 22 の各単元における生徒個々（1 年時 4 名、2 年時 5 名）の評価結果を表










出した総合評価の結果を見ると、「A」が 11 単元、「B」が 5 単元、「C」が 5 単元、
「D」が 1 単元と、単元による違いが見られた。さらに、1 年時の総合評価は 10
単元中 2 単元のみが「A」であったが、2 年時の「A」は 12 単元中 9 単元と大幅
に増加し、「人」「解決」の「+」も増加している。なお、全 22 単元のうち、3


















全 22 単元について、単元設定（4 視点）、単元構成（4 視点）の側面から整








を見ると、「B」以下の単元の場合、10 回が 2 単元、9 回 1 単元、5 回以下が 8








































1 1 1 0 0 0 1 1 1 1 0 0 ＋ － － Ｃ 
②  1 1 1 0 0 0 1 0 1 1 1 0 ＋ － － Ｃ 
③  1 0 1 1 1 1 1 1 1 1 0 0 ＋ － ＋ Ｂ 
④  1 0 0 1 1 0 1 1 0 1 0 0 ＋ － － Ｃ 
⑤  1 0 1 0 0 0 1 1 1 1 0 1 ＋ － ＋ Ｂ 
⑥  1 1 1 1 1 0 1 0 1 1 1 0 ＋ ＋ － Ｂ 
⑦  1 1 1 1 1 1 1 1 1 1 0 1 ＋ ＋ ＋ Ａ 
⑧  1 1 0 1 1 1 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
⑨  1 1 0 1 1 1 1 1 1 1 1 0 ＋ ＋ － Ｂ 








⑪  1 0 0 1 0 1 1 1 1 1 1 1 1 1 0 ＋ － － Ｃ 
⑫  0 0 0 1 0 0 0 0 0 1 0 1 1 1 0 － － － Ｄ 
⑬  1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
⑭  1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
⑮  1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
⑯  1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
⑰  1 1 1 1 1 1 不参加 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
⑱  1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
⑲  1 1 1 1 1 1 不参加 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
⑳  1 1 1 1 1 1 不参加 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 
㉑ 1 1 1 1 1 1 1 0 0 1 1 1 1 1 1 ＋ ＋ ＋ Ａ 







単元、3 回が 2 単元であり、「A」の単元の方が全体として長くなっている。ま
た、単元の複雑さについては、「A」11 単元のうち 10 単元は「単純」、「B」以下
の 11 単元の約半分の 5 単元が「複雑」となっていた。さらに、課題場面の設定
については、「A」11 単元全てにおいて「集団による課題解決場面」が設定され



























①  Ｃ 類有 教師 運動 抽象的 少 5 単純 個別 
②  Ｃ 類有 教師 農作業 具体的 少 4 複雑 個別 
③  Ｂ 類有 教師 調理 具体的 少 10 単純 集団 
④  Ｃ 無 教師・行事活用 施設利用 抽象的 少 2 複雑 個別 
⑤  Ｂ 類有 教師 農作業 具体的 少 5 複雑 個別 
⑥  Ｂ 類有 行事活用 調理･宿泊 抽象的 少 9 単純 集団 
⑦  Ａ 類有 教師 製作 具体的 多 11 単純 集団 
⑧  Ａ 類有 教師 調理 具体的 多 3 単純 集団 
⑨  Ｂ 類有 教師 製作・知的 抽象的 少 4 単純 集団 







⑪  Ｃ 有 教師 調理 抽象的 少 1.5 単純 集団 
⑫  Ｄ 類有 教師 農作業 具体的 少 3 複雑 個別 
⑬  Ａ 類有 教師 農作業 抽象的 多 13.5 単純 集団 
⑭  Ａ 類有 教師・行事活用 製作 具体的 多 8.5 単純 集団 
⑮  Ａ 類有 教師 調理 抽象的 多 13 単純 集団 
⑯  Ａ 類有 生徒 調理 抽象的 多 8.5 単純 集団 
⑰  Ａ 類有 教師 調理 抽象的 多 10 単純 集団 
⑱  Ａ 類有 教師・行事活用 製作 具体的 多 6 単純 集団 
⑲  Ａ 有 教師・季節関連 調理 具体的 多 3 単純 集団 
⑳  Ａ 無 生徒 調･音･実 具体的 多 13 単純 集団 
㉑ Ａ 類有 教師・行事活用 製作･調理 抽象的 多 15 複雑 集団 
㉒ Ｃ 類有 生徒 実験 具体的 少 2.5 単純 個別 









また、1 年時の総合評価は、10 単元中 8 単元が「B」以下であったのに対し、
2 年時は「B」以下は 3 単元のみであり、また、「人」や「解決」の「+」も 2 年
時には増加している。担任を含む学級の構成員が 2 年目となり、学級集団の良 
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あるが，特別支援学校を対象とした CM による PLC 醸成に関する先行研究は管
見の限りなかった。また，CM と PLC の関係性は実証的には明らかにされていな
かった。 




















回答者は校長が 7 名（10.2％），校長以外の管理職が 28 名（41.1）％，教務
が 29 名（42.6％），その他（主席，主幹教諭等）が 4 名（5.9％），無回答 1 名
であった。 

















的にどのような CM を実施しているのか，以下の CM の質を尋ねる質問への回答
を求めた。 
②CM の質 






















































１ 特別支援学校〔聴覚障害部門〕における PLC の構成因子 
（１）「PLC の醸成」に関する因子分析 
 「PLC の醸成」と「CM の実施」や「専門性の継承・向上の実現」との関係性
を明らかにするために，まずは特別支援学校における PLC の因子構造を明らか
にした。 
「PLC の醸成」に関する 34 項目（ダミー項目の 3 項目は除外）を対象に因子
分析（最小二乗法，プロマックス回転）を行った。因子の抽出数は日本版 PLC
の構成因子数と同じ５因子を指定して分析した。いずれの因子も固有値は 1 以
上を示し，5 因子による累積寄与率は 62.3％を示した。因子負荷量 0.35 の値を
基準とし，それに満たなかった 3 項目，2 つ以上の複数の因子に 0.35 以上の高
い因子負荷量を示した 2 項目を削除した 3）。 
最終的な因子分析の結果を表 1 に示す。この因子分析の結果は，福畠ら（2017）











表１ 特別支援学校版 PLC 構成因子 
項目 
因子 
Ⅰ Ⅱ Ⅲ Ⅳ Ⅴ 
第Ⅰ因子「学校内の信頼関係」      
29：教職員は互いに信頼，尊重し自分の「思い」を伝え
合うことができる  
1.01 -.05 -.11 -.13 -.02
31：教職員間で互いの成果に気づき，認め合っている .99 -.05 .14 -.21 -.14
30：教職員は話し合いにおいて，多様な意見を尊重して
いる  
.84 -.08 -.05 -.20 .24
28：教職員は新しい教育実践に挑戦している .58 .16 .11 .18 -.25
32：教職員間で互いを思いやり，助け合っている .56 .16 -.13 .09 .37
33：教職員と子どもは互いに信頼し，尊重し合っている .54 .28 -.14 .16 .07
17：教職員間で学び合う関係がある .37 -.07 .23 .31 .17
第Ⅱ因子「管理職の支援的・促進的リーダーシップ」      
4：役割を担った教職員が円滑に業務を遂行できるように
管理職が支援している  
-.02 .98 -.11 -.06 .01
3：管理職は教職員を信頼し，新しい挑戦を推奨している .10 .81 -.11 .07 .02
2：管理職は重要事項に関する決定の際に，教職員の意見
や考えを踏まえている  
-.12 .66 .27 -.22 .18
5：管理職は教職員同士で実践を振り返り学び合うことを
促している  
.24 .60 .03 .00 -.18
1：管理職は教職員に対して情報を共有している -.12 .49 .24 -.17 .24
第Ⅲ因子「目標の共有」      
13：教職員間で自身の教育観，子ども観，指導観，経営
観などの価値観を話し合う機会がある  
.30 -.21 .67 .10 -.02
11：教職員が校内研究・研修に取り組む際に，「子どもの
学びと成長」に焦点をあてている  
.08 -.04 .66 -.15 -.02
15：教職員間でデータ等を活用して教育活動の振り返り
を行っている  




.13 -.08 .61 .03 .13
23：地域住民は子どものために，学校行事や課外活動
などに積極的に関与している  
-.12 -.07 .47 .19 .05
12：学校評価などで，学校教育目標や重点目標を評価し
ている  
-.27 .17 .47 .04 .10
8：学校教育目標や重点目標が，学部，学級，各分掌など
の目標設定の際に参照されている  
.28 .17 .42 .03 -.15
27：保護者や地域住民は，学校運営に積極的に関与して
いる  
-.10 .12 .38 .08 -.25
第Ⅳ因子「学校内外の協働」      
24：医療福祉関係者は子どものために積極的に学校に
関与している  
-.16 -.22 -.02 .72 .18
26：大学関係者は子どものために積極的に学校に関与し
ている  
-.23 -.03 .14 .56 -.14
21：教職員が教育実践を共有し，学び合う時間が確保さ
れている  
.10 .06 .07 .50 .13
25：県や市の教育委員会，教育センター等は積極的に学
校を支援している  
.11 .24 -.02 .42 -.05
第Ⅴ因子「教育資源の共有」      
20：教育活動のための教材や教具はすぐに使えるように
整理，整備されている  
.13 .01 .02 -.01 .73
19：教職員が必要な情報にアクセスできるよう，情報が
組織化され，利用可能になっている  




表 2 特別支援学校版 PLC 構成因子の因子間相関  
PLC 構成因子  
相関係数  
Ⅱ  Ⅲ  Ⅳ  Ⅴ  
Ⅰ  学校内の信頼関係  .52 .46 .44 .36 
Ⅱ  管理職の支援的・促進的 LS －  .44 .37 .40 
Ⅲ  目標の共有  －  －  .58 .39 
Ⅳ  学校内外の協働  －  －  －  .34 







































表 3 「専門性の継承・向上の実現」による「PLC の醸成」の違い  
PLC 構成因子  
専門性の継承・向上  
F 概ね実現  未実現  
平均  SD 平均  SD 
Ⅰ  学校内の信頼関係  3.18 0.32 2.86 0.32 15.04** 
Ⅱ  管理職の支援的・促進的 LS 3.37 0.39 3.06 0.39 9.49** 
Ⅲ  目標の共有  3.17 0.36 2.88 0.32 10.58** 
Ⅳ  学校内外の協働  3.01 0.37 2.74 0.35 8.48** 









｢目標の共有｣（F(1,62)=9.49），｢学校内外の協働｣（F(1,63)=15.04）の 4 因子 
























表 4 「CM の実施」による「PLC の醸成」の違い  
PLC 構成因子  
CM の実施  
F 実施(意図的) 実施(無意図) 未実施  
平均  SD 平均 SD 平均 SD 
Ⅰ  学校内の信頼関係  3.09 0.39 3.02 0.34 3.04 0.31 0.26 
Ⅱ  管理職の支援的・
促進的 LS 
3.35 0.43 3.23 0.40 3.00 0.40 2.04 
Ⅲ  目標の共有  3.09 0.40 3.04 0.07 3.03 0.15 0.13 
Ⅳ  学校内外の協働  2.99 0.25 2.88 0.45 2.58 0.38 3.16* 
Ⅴ  教育資源の共有  3.14 0.54 2.95 0.35 3.00 0.50 1.32 
*p<.05 
 
表 5 「CM の実施」と「専門性の継承・向上の実現」に関するクロス集計結果 
CM の実施  
専門性の継承・向上（学校）   
概ね実現している 実現していない 合計 
実施（意図的） 17(25.4%) 11(16.4%) 28(41.8%) 
実施(無意図) 21(31.3%) 11(16.4%) 32(47.8%) 
未実施 3(4.5%) 4(6.0%) 7(10.5%) 
合計 41(61.2%) 26(38.9%) 67(100%) 
 
（３）「CM の質」と「CM の実施」・「PLC の醸成」・「専門性の継承・向上の実現」
との関係 
意図的に CM を実施している学校においては質の高い CM が実施されているの
か，また，「CM の質」が「PLC の醸成」や「専門性の継承・向上の実現」に影響










①「CM の質」と「CM の実施」との関係 












表 6「CM の実施」と「カリキュラム開発のための協働の場づくり」に関するクロス集計結果 
変数   カリキュラム開発のための協働の場づくり   
  出現値 実施 未実施 合計 
CM の実施 実施（意図的） 12(20.0%) 16(26.7%) 28(46.7%) 
 実施(無意図) 3(5.0%) 29(48.3%) 32(53.3%) 
 合計 15(25%) 45(75%) 60(100%) 
 
②「CM の質」と「PLC 醸成」の関係 






















表 7 「カリキュラムの改善」の実施による「PLC の醸成」の違い 
PLC 構成因子  
カリキュラムの改善  
F 実施  未実施  
平均 SD 平均 SD 
Ⅰ  学校内の信頼関係  3.11 0.43 3.01 0.31 0.90 
Ⅱ  管理職の支援的・促進的 LS 3.30 0.42 3.25 0.39 0.28 
Ⅲ  目標の共有  3.18 0.44 3.00 0.29 4.60* 
Ⅳ  学校内外の協働  3.06 0.41 2.82 0.30 6.20* 





表 8「カリキュラムの『見える化』と共有の場づくり」の実施による「PLC の醸成」の違い 
PLC 構成因子  
カリキュラムの「見える化」と共有の場づくり  
F 実施 未実施
平均 SD 平均  SD 
Ⅰ  学校内の信頼関係  3.20 0.44 2.98 0.30 4.94* 
Ⅱ  管理職の支援的・促進的 LS 3.35 0.47 3.23 0.35 1.15 
Ⅲ  目標の共有  3.24 0.46 2.95 0.28 9.04** 
Ⅳ  学校内外の協働  3.08 0.42 2.84 0.31 6.21* 
Ⅴ  教育資源の共有  3.16 0.52 2.99 0.41 1.96 
*p<.05  **<.01 
 
表 9「カリキュラム開発のための協働の場づくり」の実施による「PLC の醸成」の違い 
PLC 構成因子  
カリキュラム開発のための協働の場づくり  
F 実施   未実施  
平均  SD  平均   SD 
Ⅰ  学校内の信頼関係  3.25 0.34  3.00 0.36 5.56* 
Ⅱ  管理職の支援的・促進的 LS 3.40 0.46  3.23 0.38 1.87 
Ⅲ  目標の共有  3.17 0.44  3.03 0.36 1.40 
Ⅳ  学校内外の協働  2.95 0.25  2.92 0.40 0.06 





PLC 構成因子  
個別の指導計画等を活用したカリキュラム改善  
F 実施   未実施  
平均 SD  平均  SD 
Ⅰ  学校内の信頼関係  3.10 0.39  2.98 0.31 1.55 
Ⅱ  管理職の支援的・促進的 LS 3.33 0.45  3.21 0.35 1.19 
Ⅲ  目標の共有  3.15 0.39  2.92 0.31  5.44* 
Ⅳ  学校内外の協働  2.99 0.36  2.84 0.38 2.36 













概ね実現している △19(31.7%) ▼19(31.7%) 38(63.3%) 
実現していない ▼3(5.0%) △19(31.7%) 22(36.7%) 
















１ 特別支援学校版 PLC の構成因子 
 全国の特別支援学校〔聴覚障害部門〕を対象とした質問紙による調査と分析














２ 「PLC の醸成」と「専門性の継承・向上」の関係性 
「PLC の醸成」が，「専門性の継承・向上」につながるのではないかという仮




されなかった。その理由として考えられるのは次の 2 点である。1 点目は測定











３ 「CM の質」と「PLC の醸成」の関係性 
次に，学校における「CM の実施」，とりわけ「CM の質」が「PLC の醸成」に繋
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Research on Facial Expression and Vocalization in Singing










































































①  1995-2000 年 ②2010-2015 年 
眉 ・眉の上げ下げ(1996) 
・眉を上げて歌おう(1997) 2 件 
・「眉毛をあと 2 ミリあげてごらん」(2011) 






・目をパッチリと(2000) 6 件 
・目を大きく(2015)  
・「目をぴかっと開けて」(2012)    




・目を開け(2015)               7 件 














1 『教育音楽』小学版（音楽之友社）は，以下の雑誌を使用している。1995 年 8 月号，1996
年 1,4,5,6,9,11 月号，1997 年 1,5,7,11,12 月号，1998 年 1,5,12 月号，1999 年 3,4 月号，
2000 年 3,5,12 月号，2010 年 1,8 月号，2011 年 1,4,5,7,8 月号，2012 年 2,3 月号，2013 年










ー ジ し て お 顔 の マ ッ サ ー ジ
(1998)          
・ホッペアップ(1998)    
・ここ，どう，上がってる？(2000)





















てみよう)(1997)       























・口を縦長にして指 2 本分の開きを確かめる。(2011) 
・ひみつ練習 1 顎が上がらないように意識して歌う
(2011)→顎の力を抜くことを覚え，お腹の使い方と響






























































































※『教育音楽』(小学版)1995 年 1 月号～2000 年 12 月号および 2010 年１月号～2015 年 12
月号の表情に関する内容を筆者等がまとめたものである。  
 





































実験日 2016 年 10 月 28 日 11：10～12：15  
場 所：岡山大学教育学部南音楽棟 4201 











表 2  使用した楽曲「うみ」の特徴 










































































8 9 10 14
21
19






























2 1 5 0 4 2
4 9 11
8 15 14




















図６ 普段歌うのに近い表情          図７ 歌いやすい表情 







          








































































































































実験日①：2016 年 10 月 28 日 11：10～12：15  
場 所：岡山大学教育学部南音楽棟 4201 
対象者：初等音楽科内容研究 受講生（1 回生）47 名(男子 11 名，女子 36 名) 
実験日②：2016 年 11 月 19 日 14：00～14：15  
対象者：K 中学高等学校音楽部コーラス部員(中学校 1 年生～高校 2 年生)27 名 
場  所：K 中学校・高等学校 中学音楽室 
実験日③：2017 年 1 月 14 日 10：00～10：30  
対象者：A 市わくどき体験コーラス受講生(小学校 1 年生～6 年生)28 名 










































































































図 11 笑顔の 3 段階による変化 小学生 
 
図 12  笑顔の 3 段階による変化 中学生 
図 13  笑顔の 3 段階による変化 高校生 
 












































































































































































































































































よこ たて 微笑 よこ たて 微笑 よこ 微笑 
高校 
（12 名） 
微笑 たて 微笑 
よこ 





























































































図 15 声は変わったか 小学生 図 16 声は変わったか 中学生 














 プラス マイナス 


















































































図 22 気を付けた部分 大学生 
図 20 気を付けた部分 中学生  図 19 気を付けた部分 小学生 








































項目 ＋－ 小学生 中学生 高校生 大学生 











○－    ・歌いづらい 
(普段：よこ) 
 















たて   
   










































































Elaine. N. Marieb (1991) Essentials of Human Anatomy & Physiology 
Pearson Education Limited（エレーヌ N.マリーブ／林正健二訳（1997）『人
体の構造と機能』医学書院.） 
Ekman, P. & Friesen, W.V. (1975) Unmasking the face -A guide to 
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The potential of “singing activities” in child-rearing facilitated by caregivers:
A focus on three mothers














































































  修学前の子どもを持つ母親３名 
   A：子ども１人（0 歳 10 ヶ月） 
  B：子ども２人（6 歳 0 ヶ月，1 歳 4 ヶ月） 
  C：子ども３人（4 歳 9 ヶ月，2 歳 7 ヶ月，0 歳 9 ヶ月） 
 
（２）調査機関 











































































































気にしていない。上の子が 0 歳の時は「ゆりかごの歌」の CD をかけながら歌
っていた。童謡の CD をかけることが多い。保育園で歌ってきた歌（AKB など
J-pop）をお風呂で一緒に歌ったりする。２〜3 歳の頃は、童謡や手遊び歌を
一緒に歌っていた。 























































































母親 B 抱っこして、よしよしと言うぐらいで、歌は歌わない。 

































































母親 B 特になし 


































































母親 A 母親 B 母親 C 
事前 事後 事前 事後 事前 事後 
１．活気のある 1 3 2 2 3 4 
２．元気いっぱいの 1 1 2 2 3 4 
３．気力に満ちた 1 1 2 2 3 4 
４．はつらつとした 1 1 2 2 3 4 
５．快調な 1 3 2 3 3 4 
６．気持ちの良い 1 3 3 3 3 4 
７．快適な 1 1 2 3 3 4 
８．機嫌のよい 4 3 3 4 3 4 
９．陽気な 3 3 3 4 3 4 
10．さわやかな 1 3 3 3 3 4 
11．のんびりした 3 3 4 4 3 3 
12．ゆくりした 3 3 4 4 2 3 
13．のどかな 3 3 4 4 2 3 
14．おっとりした 1 3 4 4 2 2 
15．のんきな 1 3 2 3 2 2 
16．やわらいだ 1 1 4 4 3 4 
17．平静な 3 3 2 2 3 2 
18．気長な 4 3 2 2 3 2 
19．ゆったりした 3 3 4 4 2 3 
20．ゆるんだ 1 3 3 4 2 3 
21．いとおしい 3 4 4 4 4 4 
22．愛らしい 3 4 4 4 4 4 
23．恋しい 1 1 2 3 4 4 
24．すてきな 1 1 2 3 4 4 
25．好きな 1 1 2 3 4 4 
26．かれんな 1 1 2 2 2 2 




28．うっとりした 1 1 2 3 2 2 
29．かわいらしい 3 4 3 3 2 2 
30．情け深い 1 1 1 1 2 2 
31．つまらない 2 1 1 1 2 1 
32．不機嫌な 2 1 1 1 2 1 
33.ばからしい 1 1 1 1 1 1 
34．疲れた 2 3 1 1 1 1 
35．退屈な 3 1 1 1 1 1 
36．だるい 1 1 1 1 1 1 
37．無気力な 1 1 1 1 1 1 
38．ぼんやりした 1 1 2 1 2 1 
39．ぼやぼやした 1 1 1 1 2 1 
40．無関心な 1 1 1 1 2 1 
41．敵意のある 1 1 1 1 1 1 
42．攻撃的な 1 1 1 1 1 1 
43．憎らしい 1 1 1 1 1 1 
44．挑戦的な 1 1 1 1 1 1 
45．うらんだ 1 1 1 1 1 1 
46．むっとした 1 1 1 1 1 1 
47．かっとした 1 1 1 1 1 1 
48．おこった 1 1 1 1 1 1 
49．気分を害した 1 1 1 1 1 1 




















 母親 B の回答からは，歌があまり得意ではないとの自己評価が認められた一
方，子どもに歌を歌うのは子どものためであると考え，「歌う行為」を用いてい




















































・ Malloch,S. & Trevarthen,C. (2009).   Communicative Musicality: 




化」，『ベビーサイエンス』14, pp22-33，日本赤ちゃん学会  
・諸岡由依・小花和 Wright 尚子(2016)「子どもへの歌いかけと母親の育児自己
効力感の関連」，『小児保健研究』75(5)，pp552-558，日本小児保健協会 
・ 内 閣 府 （ 2019 ）「 男 女 共 同 参 画 白 書  令 和 元 年 版 」
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The potential of “singing activities” in child-rearing facilitated by care-
givers: A focus on three mothers 
 
Rinko HAYAKAWA*1, Mika KATAYAMA*1 
 
The purpose of the present study was to examine the potential of “singing 
activities” in child-rearing, facilitated by care-givers, from the perspective 
of the care-givers. A pilot study constituted a survey and group interviews of 
three mothers currently involved in child-rearing. The effect of mothers’ singing 
activities on child-rearing was considered in various contexts. The results 
suggested that singing activities have the potential to increase motivation of 
children to take the initiative in certain behaviors or in altering children’s 
negative mood to a positive focus. Rather than solely relying on words to influence 
children, they are more likely to respond, accept, and eventually embrace a message 
conveyed through their favorite songs or diverse vocal expressions. In short, 
messages conveyed through singing activities are more likely to resonate with 
children’s emotions. Furthermore, singing activities could work as a catalyst for 
fun-filled and enjoyable growth for both care-givers and children in the process 
of child-rearing and development by allowing them to share intelligible messages 
with each other.  
 
Keywords: singing activities, care-givers, child-rearing, survey, group interview 
survey 
 
*1 Graduate School of Education, Okayama University  
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Classification of the Purposes of Dialogue in Social Studies at Secondary School
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A Japanese-United States Faculty-Led Study Abroad Program  
for Special Education Teacher Preparation  
 
Yoshihisa OHTAKE※１  Gregory CHEATHAM※２   Takayuki TANJI※１ 
 
This article delineates a faculty-led study abroad program that has been conducted 
for 15 years by a special needs education (SNE) teacher preparation program in 
Japan. A description of the content and context of the program is followed by a 
series of observations made by study abroad participants during site visits in the 
United States of America (U.S.). Finally, suggestions are proposed for how 
participants’ observations may be used to help them review the values and beliefs 
embedded in SNE practices in Japan in a way that sublates contradicting values and 
beliefs between the U.S. and Japan as a means of developing better practices in 
Japan. 
 
Keywords：faculty-led study abroad program，special education，teacher preparation 
 
※１ Graduate School of Education, Okayama University 
※２ Department of Special Education, University of Kansas 
 
Ⅰ Introduction 
Globalism is increasingly emphasized in any field, including education 
(Ministry of Education, Sports, Culture, and Technology, 2013). In 
globalism, people, ideas, materials, and capital move freely across 
national borders. While many praise the merits of globalism, others 
warn that globalism could result in countries being forced to follow a 
single standard imposed by powerful countries (Todd et al., 2014).  
In the years after the end of World War II, special needs education 
(SNE) in Japan has been greatly influenced by models and theories of 
special education (SPED) in the United States (U.S.). As such, many 
Japanese researchers and practitioners have visited the U.S. and 
subsequently imported and incorporated innovative U.S. theories and 
practices into SNE in Japan. Additionally, many U.S. researchers and 
practitioners have been invited to Japan to share their ideas with their 
Japanese counterparts.  
Certainly, most SPED theories and practices developed in the U.S. 
seem to be rational, logical, and research-based. Additionally, 





researchers who develop innovative practices typically prepare 
accompanying manuals so that others can understand and implement the 
practices with high fidelity. Furthermore, many programs and curricula 
developed in the U.S. reflect basic human rights such as liberty and 
equality. While these values are attractive to many Japanese researchers 
and practitioners, we must be aware that using those theories and 
practices may result in discarding and destroying some traditional 
Japanese beliefs and values (Ohtake & Wehmeyer, 2004).  
To prevent this eventuality, a faculty-led study abroad program was 
developed in Okayama University SNE teacher preparation program in Japan 
to nurture future education teachers and leaders who are aware of and 
can examine the traditional beliefs and values in SNE in Japan and 
explore ways of bridging them with those from the U.S. These types of 
study abroad programs can effectively facilitate students’ learning 
about culture and language (Mullens & Cuper, 2012; Zamistil-Vondrova, 
2005). Moreover, study abroad programs for preservice teachers have 
demonstrated positive pre-service teacher outcomes, such as 
participants’ intent to apply new ideas to their future teaching (Hong, 
& Fuentes, 2017; Brindley, Quin, & Morton, 2009; Johnson & Battalio, 
2008; McGaha & Linder, 2012). The intent of this paper is to delineate 
the study abroad program, named “Visiting Special Education Programs 
in the United States to Discover Special Needs Education in Japan 
(VISEPUS).” The program has lasted for 15 years. 
A description of the content and context of the program is followed 
by a series of observations made by study abroad participants during 
site visits in the U.S. Finally, suggestions are proposed for how 
participants’ observations may be used to help them reflect on values 
and beliefs embedded in SNE practices in Japan in a way that sublates 
sometimes contradictory U.S. values and beliefs to develop participants’ 
educational practice. 
 
Ⅱ Study Abroad Program and Context 
In this section, we will describe the content and context of the 
VISEPUS.  
 
1 Context of the Program 
The VISEPUS is a for-credit, faculty-led program that is an optional 
component of the SNE undergraduate degree program at Okayama University 
in Japan. Students in the program are required to earn SNE teacher 
certificate for graduation. Specifically, the degree program is offered 
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to nurture future teachers who can identify and meet the educational 
needs of elementary to high school aged students with intellectual 
disabilities, autism spectrum disorders (ASD), physical impairments, 
and health impairments. Program students are required to take courses 
on pedagogy in SNE, psychology and physiology of individuals with 
disabilities, curriculum and instruction in SNE, as well as complete 
student teaching experiences in SNE schools.  
According to the World Fact Book (Central Intelligence Agency, 2016), 
issued by the Central Intelligence Agency in the U.S., 98.5% of the 
overall Japanese population (120 million) is Japanese, followed by 0.5% 
Korean, 0.4% Chinese, and 0.6% others. The Japanese government regards 
people with Japanese nationality as ethnic Japanese. Although the 98.5% 
includes, but is not limited to, indigenous Ainu, Ryukyuan peoples, and 
spouses from foreign countries, the population of these groups is very 
small. Japan is close to being a monolingual and monocultural society, 
and, therefore, multicultural education, culturally responsive 
practices, and issues of dual language learning are not urgent topics 
in SNE in Japan, as opposed to the U.S., where these topics are becoming 
increasingly important as the U.S. population has become increasingly 
diverse.  
However, SNE in Japan has adopted educational theories and practices 
developed in the U.S. without scrutinizing their own values and beliefs 
embedded in the theories and practices, and, as a result, may 
inadvertently discard or destroy Japanese theories and practices. The 
VISEPUS was developed as an opportunity for SNE undergraduate students 
to gain the capacity to detect the values and beliefs embedded in SPED 
or SNE theories and practices in both U.S. and Japan and, ultimately 
sublate them if they seem to be incompatible. The program started in 
2005 and has been implemented in an annual basis.  
Spring break at the Japanese university, which starts at the end of 
the school year (the middle of February) and continues to the start of 
the new school year (the beginning of April), was used to visit schools 
in Kansas City area. During that time of the year, schools in the area 
were in the middle of spring semester during ordinary school life.  
 
2 Participants 
SNE undergraduate students who want to participate in the VISEPUS 
were recommended to finish at least half of the SNE coursework and 
complete one week of full-time student teaching experiences. This 
recommendation was set up because without such experience and exposure, 
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it would be difficult to compare or contrast values and beliefs embedded 
in SNE or SPED theories and practices between the U.S. and Japan.  
For study abroad participant selection, Japanese faculty interviewed 
the candidates to determine if they understood the purpose and 
expectations of the program and what it takes to survive the 10-day 
study abroad. Typically, five or six undergraduate students participate 
in the VISEPUS. The majority of the students had very limited English 
proficiency and no experiences with traveling abroad. The 10-day study 
abroad program cost participants a total of $1,700 (i.e., transportation, 
accommodations, meals). Two SNE faculty members at the Japanese 
university co-instructed the program.  
 
3 Visiting Sites 
School districts in Kansas City area were selected for site visits, 
because they have a history of working collaboratively with the faculty 
in the department of special education at the University of Kansas, 
which was a highly-ranked Midwestern university SPED program in the U.S. 
over the past several years. Indeed, many teachers in the area have 
earned their SPED licenses or degrees from the university and implement 
evidence-based best practices learned from faculty members in the 
department. Therefore, those districts were expected to provide visitors 
with opportunities to observe SPED practices that most U.S. teachers 
try to implement. Three Kansas City area public school districts 
collaborated with the VISEPUS study abroad program. These districts 
provided nationally-recognized transition programs, peer support 
programs, and autism programs. All staff who coordinated the study 
abroad program had earned master’s or doctoral degrees from the 
collaborative university.  
 
4 Components of the VISEPUS 
The VISEPUS consisted of three phases, pre-instruction, site visits, 
and post-instruction.  
 
(1) Pre-instruction. Pre-instruction consisted of four 1.5-hour 
seminars, including lectures by the Japanese faculty members about SPED 
in the U.S. (e.g., Individuals with Disabilities Education Act, 2004; 
teaching exceptional learners from culturally and linguistically 
diverse backgrounds) and student presentations and discussions about 
the characteristics of the school districts, schools, SPED programs the 
Japanese students were to visit. Students collected relevant information 
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from Internet searches and VISEPUS reports developed by previous tour 
participants.  
 
(2) During study abroad. The 10-day study abroad program was composed 
of site visits, after-dinner meetings, an appreciation party, home stay, 
attendance at a lecture, and discussion with the university SPED faculty. 
Throughout, the Japanese faculty provided language interpretation (i.e., 
Japanese-English) for study abroad participants. 
Site visits is the largest component of the VISEPUS. The SNE teacher 
preparation program at the Japanese university focuses on nurturing 
teachers who work for SNE schools, SNE classrooms, or SNE resource rooms 
for elementary- to high school-aged students with intellectual 
disabilities, ASD, physical disabilities, and health impairments. 
Therefore, the VISEPUS focused on visiting SPED programs for students 
with intellectual disabilities, ASD, physical disabilities, and health 
impairments in SPED classrooms or resource rooms in elementary, middle, 
and high schools. 
During the site visits, the coordinator of the host school district 
began with a lecture about the general characteristics of the SPED 
program and the students, followed by a tour of each of the SPED classes. 
If the teaching staff (e.g., special education teachers, 
paraprofessionals, speech-language pathologists, occupational 
therapists) were available, they also provided study abroad participants 
with specific information about the theories and practices they used. 
After classroom observations, discussion time was provided for 
participants to ask questions about what they had seen and heard. 
Although the Japanese faculty interpreted what the coordinator or direct 
service providers explained, students were encouraged to ask questions 
in English. Study abroad participants were encouraged to take notes on 
whatever they saw and heard and photograph classroom environments, 
materials, activities, daily and weekly schedules, and educational plans 
with due consideration of the U.S. students’ privacy. 
At one school site, each study abroad participant was intentionally 
assigned one student with a disability so that they could follow the 
student during the two- or three-hour site visits. They were responsible 
for collecting the following information on the assigned child: 
characteristics, daily schedule, IEP goals, instructional strategies 
(e.g., prompting, visual instruction), educational materials, recording 
procedures, and collaboration among staff. This first-hand, focused, 
experience helped participants to understand that individualization is 
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pursued in SPED in the U.S. In addition, during the stay with the child 
and the para-teacher, participants could not rely on the faculty 
interpreter. As such, they had opportunities to use six senses (i.e., 
visual, auditory, olfactory, tactile, gustatory, intuitive) to 
understand what was going on. In addition, this situation required them 
to try out their English skills and repair communication breakdowns 
using various verbal and nonverbal communication means. This was 
considered a great opportunity for participants to realize that 
communication cannot be established without mutual speaker-listener 
efforts.  
An after-dinner meeting was held almost every day to organize and 
reflect on information obtained by study abroad participants. The 
Japanese faculty members also supplemented information that the students 
did not initially understand. One student served as a note-taker, 
entering information provided by each member into a pre-determined 
category that best fit the information (e.g., demographic information 
of the child, IEP goals, materials, instructional format, prompts). The 
typed notes were used to complete the final VISEPUS report. The after-
dinner meetings lasted 1 to 2 hours.  
Attendance at a lecture was an event in which study abroad 
participants audited a lecture made by the university faculty. This 
participation served as an opportunity to understand SPED teacher 
competencies considered important in the U.S. to meet the needs of 
students and their families. Additionally, this attendance provided 
participants with an opportunity to know how U.S. students participate 
in class.  
In discussion with SPED university faculty, study abroad 
participants asked questions about faculty research. In advance of the 
visit, the students had read representative journal articles written by 
the faculty on contemporary issues in SPED in the U.S., and prepared 
questions to ask or comments in English to share with the faculty. In 
responding, the faculty enabled the students to understand the issues 
in greater depth. Over the past few years, the VISEPUS has collaborated 
with two university faculty members, who address issues related to 
international perspectives of inclusive education or children with 
disabilities and their families who are from culturally and 
linguistically diverse backgrounds.   
 
(3) Post-instruction. After returning to Japan, participants completed 
a combined VISEPUS report, “What we saw and heard in VISEPUS” to 
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provide a clear image of each SPED program in the area for possible 
future readers. Study abroad participants also made a PowerPoint 
presentation to share what they learned in the tour with university or 
high school students who were interested in the topic. 
In addition, study abroad participants were assigned to complete a 
reflection paper in which they answered the following two questions, 
“What surprised me the most?” and “Why did the event surprise me the 
most?” The Japanese faculty provided written verbal feedback on their 
reports.  
 
Ⅲ Learning Through the Study Abroad Program 
As mentioned in the previous section, participants completed a 
reflection paper on the 10-day study abroad program. Participant papers 
were written in Japanese and translated into English by the Japanese 
faculty who led the study abroad experience. Beyond various practices 
or phenomena that surprised individual study participants, common 
surprised practices or phenomena across participants were classified 
into the following three themes: thorough rationalism, international 
learning community, and necessity to learn Japanese SNE values and 
beliefs. Using the reflection papers of the study abroad participants, 
this section discusses the each of the three themes.  
 
1 Thorough Rationalism: Discovering Differences 
The first category of “surprised me” was thorough rationalism. In 
this paper, thorough rationalism is defined as pursuing a thorough 
logical and objective connection between goal, method, and mechanism. 
Participants’ descriptions of “surprised me” practices in this 
category included social skills training class, data collection, 
individualized instruction, and visual support for staff.  
 
(1) Social skills training class. In a high school elective class, 
study abroad participants observed students with ASD and nondisabled 
peers work collaboratively on various projects, such as spending 
weekends together and introducing a new game to kindergarten children. 
One student wrote: 
I was impressed by peer support in the social skills class. We observed 
students with ASD and nondisabled peers work on PowerPoint slides 
collaboratively to make a presentation on hanging out together on the 
weekend. That was very interesting. I believe that engaging in fun 
activities with nondisabled peers is extremely meaningful to students 
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with ASD, because they are more likely to learn from peer models than 
adult models. I believe that playing with peers and engaging in 
activities with peers absolutely promotes students with ASD to learn 
communication and social skills 
The goal of the social skills training for students with ASD in the 
observed class was to nurture social skills to the extent that 
nondisabled peers feel comfortable spending time after school or on 
weekends with students with ASD to do preferred activities. Considering 
the goal, SPED teachers set up a situation whereby students with ASD 
practiced social skills with nondisabled peers during class. To set up 
the situation, SPED teachers came up with a mechanism that attracted 
students without disabilities to become involved; that is, utilizing 
elective classes in ways that provided nondisabled peers with 
opportunities to learn the social skills necessary to build 
relationships with diverse people, including students with disabilities, 
accompanied by a credit for graduation. As one student wrote, peer 
support was implemented in Japan, but more natural, unplanned, or 
halfway.  
Study abroad participants acknowledged that the social skills 
training class was successful in providing numerous incentives for 
nondisabled peers to participate in the class. One student wrote: 
Social skills class has a lot of benefits for students without 
disabilities: they have the privilege of being a model for students 
with disabilities, they realize their own potential for caring for 
others (which may help them choose future career).  
The participants perceived that the social skill training included 
a logical flow between goal (nurturing social skills necessary to work 
collaboratively with nondisabled peers), methods to meet the goal 
(setting up a situation where students with ASD work collaboratively 
with nondisabled peers in class), and mechanism to actualize the methods 
(giving students without disabilities incentives to participate in the 
class), which can be described as thorough rationalism.  
 
(2) Data collection. Study abroad participants knew that SPED teachers 
in the U.S. need to conduct frequent data collection on students’ daily 
performance under the Individuals with Disabilities Education Act (IDEA, 
2004). However, they were surprised to see the staff collect data 
continuously. One student wrote: 
I knew that teachers in the U.S. always collect data during teaching. 
However, when I saw the scene with my own eyes, the sentence “Teachers 
Yoshihisa OHTAKE・Gregory CHEATHAM・Takayuki TANJI
─ 172 ─
 
always collect data” was magnified in my mind. Honestly, before 
observing the scene, I wondered, “Why do they do so much data 
collection?” “Doesn’t the practice negatively impact instruction?” 
However, these concerns disappeared when I saw with my own eyes the 
teachers collect data during teaching. They had IEP sheets for each 
student in which measurable and observable objectives were written up. 
I think they wrote measurable and observable objectives because they 
thought it is important to accurately measure the gap between the 
objective and the current performance. Pursuing accurate measurement 
requires teachers to collect data for every trial.  
Study abroad participants seemed to notice that the data collection 
practice included a logical flow between goal (measuring accurate gap 
between the objective and the current performance), method to meet the 
goal (making the objective measurable and collecting data for every 
trial), and mechanism to actualize the methods (make the data collection 
system as easy as possible), which can be described as thorough 
rationalism.  
 
(3) Individualized instruction. Most study abroad participants 
characterized the observed classes as individualized. One student wrote: 
The curriculum and schedule were developed with thorough consideration 
of individuality. I think that individuality is much more thorough [in 
the US] than in Japan. I felt that special education in the U.S. treated 
a student as an individual. 
Individuality meant courteous to another student:  
In observed classes, I felt that each teacher courteously treated her 
student in every instructional trial.  
Participants realized that individuality can more easily be brought 
to SPED in the U.S., because the teacher-to-student ratio was nearly 1 
to 1 in the observed classes, in contrast to 1 to 3 (elementary to lower 
secondary class) or 1 to 4 (high school class) in SNE in Japan. Another 
student wrote: 
In this state, each student had his own schedule. In Japan, in most 
cases, each student has individual instructional methods, but has the 
same daily schedule. I understand that this difference occurs because 
many para-educators are employed in the U.S. schools. 
Again, study abroad participants realized that this practice included 
a logical flow between goal (implementing individualized instruction), 
method to meet the goal (employing a number of teachers close to 1-to 
1 student-teacher ratio), and mechanism to actualize the methods 
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(employing para-teachers instead of licensed teachers), which can be 
described as thorough rationalism. One student wrote: 
Students with disabilities need to receive individualized special 
support and instruction. Their characteristics and needs are different. 
To meet the individual needs and provide courteous treatment of each 
student, preparing the environment in which the teacher-student ratio 
is 1 to 1 makes sense to me.  
 
(4) Visual support for staff. In Japan, visual support for students 
with disabilities has become a standard practice. However, Japanese 
teachers try not to use visuals for themselves when they teach. If they 
use visuals for themselves as reminders, they use them in a covert 
manner. In contrast, any visual strategies and materials necessary for 
teachers to support and instruct students with disabilities were 
available within the visited schools. One student wrote: 
A student file, so-called “BOOK,” was available within reach, which 
included information about daily date sheets, instructional strategies 
applied to the student, home information, IEP sheet, medical plan, 
contact person, etc. On the wall, daily, weekly, and monthly schedules 
for special education teachers, para-teachers, and physical therapist, 
occupational therapist, and, speech-language pathologist, were 
displayed so that any staff can understand when and who comes to the 
class and who is to take responsibility for the students. Furthermore, 
even school policies, criteria for evaluation, and consideration of 
matters in support was visualized on the wall (for teachers, not for 
students, to help them remind important information to teach).  
Another student wrote: 
In a severe and multiple disabilities class, a “Communication 
Dictionary” was posted on the wall. That was very intriguing to me. 
The dictionary listed various behaviors used to communicate (e.g., eye 
movement, tooth grinding, tray tapping), the meaning of each behavior 
(e.g., protesting, enjoying), and recommended teacher responses to each 
behavior. Many classrooms we visited used the same strategy to share 
important information among staff members. Given a variety of staff 
(e.g., special education teacher, para-teacher, nurse, speech-language 
pathologist, physical therapist, occupational therapist) involved in 
education for one student, this visualization strategy is necessary.  
Similar to the practices mentioned above, study abroad participants 
noticed thorough rationalism in this practice, including a logical flow 
between goal (no matter where and when the procedure is implemented, no 
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matter whom the procedure is implement, the procedure can be implemented 
with high fidelity), method to meet the goal (delineate necessary steps 
and visualize the procedure), and mechanism to promote the methods (post 
the information on the wall, file the information in a portable binder). 
 
2 International Learning Community: Discovering Commonality 
The second theme emerging from study abroad participants’ 
“surprised me” reflection paper was international learning community. 
The theme emerged from their impression of characteristics of American 
students with disabilities and school staff dedication to better 
education, both of which were familiar to study abroad participants 
because of their experiences in Japan. 
 
(1) Characteristics of American students with disabilities. During 
their stay in the U.S., study abroad participants met many people. 
Participants felt overwhelmed, because people in the U.S. were quite 
different from Americans in appearance, language, and communication 
style. However, participants eventually found people with whom they 
felt familiar. The first group they felt familiar with was students 
with disabilities. One student wrote: 
During site visits, I saw a child with Down Syndrome who showed a 
brilliant smile while enjoying activities in a class, I saw a child 
with ASD work hard on a task in a vocational activity … these scenes 
looked exactly like those I experienced when I was a student teacher in 
a special school in Japan.  
 
(2) Staff dedication to better education. The next group of individuals 
with whom study abroad participants felt familiar was SPED teachers and 
other staff committed to supporting students with disabilities. The 
participants felt commonality when they saw U.S. teachers and other 
staff work hard to motivate students to learn and maximize students’ 
participation and independence. One student wrote: 
We observed a special education teacher, speech-language pathologist, 
and an administrator discuss a problem a child faces in a staff meeting. 
The discussion scene was enough for me to understand their commitment 
to special education. I understood that they are identical to Japanese 
special education teachers in their commitment to developing and 
implementing support and instruction to remove difficulties students 
with disabilities face. 
Feeling an association with U.S. staff became the foundation for 
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building an international learning community. Another student 
wrote: 
I was deeply impressed by understanding the fact that U.S. staff and 
Japanese teachers had a commonality in dedicating themselves to students’ 
independence and social participation. In the near future, I would like 
to be a teacher who strives for the same goal that is strived for by 
the staff who lives on the opposite side of the globe.  
It took 24 hours to travel from the student hometown to the host 
school districts. Study Abroad participants were exhausted by the long 
trip and time difference (i.e., jet lag). The physical exhaustion made 
them understand how far away the visited sites were located. 
Understanding the distance, in turn, enabled students to realize that 
association with SPED teachers and other staff in the U.S. is a global 
level of learning community.  
 
3 Necessity to Learn SNE Values in Japan: Discovering Themselves 
Discovering the characteristics of SPED practices in the U.S. made 
participants feel the necessity to study the characteristics of SNE 
practices in Japan. A sophomore student described her feeling of regret 
for not doing so.  
I deeply regret neglecting examining how special needs education in 
Japan can be characterized. My current knowledge of and experiences 
with special needs education in Japan are too limited to enable me to 
compare and contrast special education between the U.S. and Japan.  
As mentioned earlier, the VISEPUS involved two university faculty 
members, who were interested in curriculum and instruction for children 
from culturally and linguistically diverse backgrounds. Study abroad 
participants met the faculty to ask questions or provide comments about 
the representative journal articles written by the faculty. The intent 
was to help students understand that SPED researchers and practitioners 
in the U.S. make efforts to learn and adopt theories and practices 
developed in other cultures. Understanding this fact may encourage 
students to study Japanese SNE to such an extent that it allowed them 
to describe the SNE characteristics. The same sophomore student wrote:  
A faculty member at the university asked me what Americans could learn 
when they visit to special education programs in Japan. Unfortunately, 
I could not answer the question. That experience made me deeply feel I 
need to study more special needs education in Japan to the extent that 
enables me to describe the characteristics. 
  In contrast, a junior student attempted to describe the 
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characteristics of SNE in Japan from her three-week practicum 
experiences. The student wrote: 
In SNE in Japan, there are strengths unique to Japan. The examples 
include team teaching by which teachers collaboratively nurture each 
student within group contexts.  
 
Ⅳ  Unearthing Beliefs and Values Embedded in Japanese SNE 
Practices 
The first-hand experiences of SPED practices in the U.S. made study 
abroad participants notice thorough rationalism embedded in the U.S. 
SPED practices, a sense of belonging in an international learning 
community, and the necessity to study more about values and beliefs 
embedded in Japanese SNE practices. At this juncture, next steps for 
participants include exploring the values and beliefs embedded in 
Japanese SNE practices and exploring the possibility of sublating 
different or contradictory values between the U.S. and Japan to build 
effective special education practices.  
As described earlier, study abroad students noticed thorough 
rationalism embedded in SPED practices in the U.S. in contrast to 
Japanese SNE practices they experienced. Conversely, participants 
unconsciously characterized Japanese SNE practices as halfway 
rationalism, such as “similar to incidental use of peer support,” 
“similar to rare use of data sheet,” “similar to occasional use of 
individualized instruction,” “similar to rare use of visual support 
for teachers.” In post-study abroad discussions, halfway rationalism 
may be used as a guiding framework to explore the values embedded in 
Japanese SNE practices. Following was the content in the latest post-
study abroad discussion session, exploring the theory of halfway 
rationalism.  
In Japan, each lesson or each trial is regarded as a “once-in-a-life-
time” event. To competent teachers, turning their heads to data sheets 
even at a moment looks like discarding instruction or not taking care 
of their students. Therefore, collecting data during teaching is 
regarded as an inappropriate and insulting behavior in Japan. Instead, 
they record the data after the teacher dismisses the student. Data taken 
a long time after the response was emitted will most likely be inaccurate 
due to total dependency on memory. However, competent teachers do not 
underestimate the value of subjective evaluation for a student change, 
which can be felt through their intuitive sense. Rather, they believe 
that it is subjective evaluation that truly reflects a student’s change. 
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Study abroad students typically respond to the lecture by using 
“eye-opening,” “deepening my thoughts,” or “got goosebumps.” Once 
the values and beliefs embedded in SPED or SNE practices in both 
countries are described, it may be possible to sublate the two 
contradicting values to make current practices in Japan more effective. 
Following was the content in the latest post-study abroad discussion 
session, sublating two contradictory values.  
Under thorough rationalism, data should be taken for every trial to 
detect any slight change as timely as possible. The data should be 
collected at the same time that the trial was finished to guarantee 
accuracy. In contrast, under halfway rationalism, data should not be 
taken during a lesson or in front of students. Instead, it is recommended 
that teachers show respect for students by interacting with them in 
such a way that talking and listening occur simultaneously. One way to 
sublate the two sets of values may be to insert a data collection step 
for each trial as an interactive activity in which the student joins 
some steps of data recording tasks in an enjoyable manner. 
One of the study abroad students described the discussion as 
new discovery. 
The discussion reminded me of a practicum experience in which a special 
education teacher used self-evaluation sheet. At that time, I 
just  thought  the  practice  may  nurture  self-regulation. But, 
through the discussion, I had a different perspective. The practice 
can be described as sublating the two incompatible values.  
The new point of view prompted study abroad students to understand 
the importance of developing a data sheet that students can use 
accurately and enjoyably.  
The VISEPUS does not include follow-up sessions that help 
participants explore the beliefs and values embedded in SNE practices 
and discuss the ways of sublation between thorough rationalism and 
halfway rationalism using cases obtained in the practicum sites. 
Therefore, this paper did not present information about how they 
utilized what they learned in the following student teaching 
opportunities in SNE settings.  
 
Ⅴ Final Thoughts 
This paper described VISEPUS, a faculty-led study abroad program at 
Okayama University in Japan (VISEPUS). Participating VISEPUS students 
noticed differences and commonalities between SNE in Japan and SPED in 
the US. They had an opportunity to reflect on the beliefs and values 
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embedded in SNE in Japan. They also had an opportunity to learn how the 
conflicting beliefs and values between the two countries can be 
integrated to make SNE practices in Japan more effective. Future VISEPUS 
is expected to add follow-up sessions as a component of the program.  
 
References 
An, H. Hong, C. E., & Fuentes, D. (2017). The benefits and limitations 
of a short-term study abroad program to prepare teachers in a 
multicultural society. In H. An (Ed.), Handbook of research on 
efficacy and implementation of study abroad programs for P-12 teachers 
(pp. 361-382). Hershey, PA: IDI Global. 
Brindley, R., Quinn, S., & Morton, M. L. (2009). Consonance and 
dissonance in a study abroad program as a catalyst for professional 
development of pre-service teachers. Teaching and Teacher Education, 
25, 525-532. 
Central Intelligence Agency. (2016). The world factbooks: Japan. 
Retrieved from https://www.cia.gov/library/publications/resources/ 
the-world-factbook/geos/ja.html 
Johnson, L. E., & Battalio, R. (2008). Expanding the boundaries of 
special education preservice teachers: The impact of a six-week 
special education study abroad program. International Journal of 
Special Education, 23, 90-100. 
McGaha & Linder, S. M. (2012). The impact of studying abroad on male 
preservice teachers: A phenomenological investigation. Multicultural 
Perspectives, 14, 163-168. 
Ministry of Education, Sports, Culture, and Technology. (2013). The 
basic orientation of teaching English as an international language in 
the future to survive in the global society. Retrieved from 
http://www.mext.go.jp/b_menu/shingi/chousa/shotou/102/houkoku/attac
h/1352464.htm 
Mullens, J. B., & Cuper, P. (2012). Fostering global citizenship through 
faculty-led international programs. Charlotte, NC: Information Age. 
Ohtake, Y., & Wehmeyer, M. L. (2004). Applying the self-determination 
theory to Japanese special education contexts: A four-step model. 
Journal of Policy and Practice in Intellectual Disabilities, 1, 169-
178. 
Todd, E., Chan, H., Shibayama, K., Nakano, T., Fujii, S., & Hori, S. 
(2014). Gurobarizumu-wa sekai-wo horobosu [Globalism shall perish the 
world]. Tokyo, Japan: Bunshu-shobo. 
A Japanese-United States Faculty-Led Study Abroad Program for Special Education Teacher Preparation
─ 179 ─
 
Zamistil-Vondrova, K. (2005). Good faith or hard data? Justifying short-
term programs. International Educator, 14, 44-49.
Yoshihisa OHTAKE・Gregory CHEATHAM・Takayuki TANJI
─ 180 ─
A Japanese-United States Faculty-Led Study Abroad Program for Special Education Teacher Preparation 
 
 
                                            
岡山大学教育学部特別支援教育教員養成における米国での海外研修プログラム 
 









キーワード:  海外研修プログラム, 特別支援教育, 教員養成 
 
*1  岡山大学大学院教育学研究科 
*2  カンザス大学教育学部 
                                              
                                         
A Japanese-United States Faculty-Led Study Abroad Program for Special Education Teacher Preparation
─ 181 ─
2020
岡山大学教師教育開発センター紀要  第10号  別冊
Reprinted from Bulletin of Center for Teacher Education






Childcare Practice Study of Rythmique that Draws Proactive Physical Expression from Children (1st Report)
―Mainly Including Cases of Classes for One, Two, and Three Years Old in a Childcare Facility―









小竹 沙織※１ 馬場 訓子※２ 髙橋 慧※３ 











































































































歳児以上 10 名，満１歳以上～満３歳未満の子ども 22 名，満１歳未満の子ども
８名，計 40 名。 
 
（２）実施対象及び指導者 











201X 年１月 19 日（１～３歳児学級）。 
 





























































































































































































































































































































観察日時  201X 年１月 19 日 10：05～10：10 
対象・指導  １歳児学級／男児 10 名・女児９名，指導者 M.N. 
ねらい  ピアノの音を聞いて動いたり模倣したりして遊ぶことを楽しむ。  










































































































































観察日時  201X 年１月 19 日 10：10～10：15 
対象・指導  ２歳児学級／男児 12 名・女児２名，指導者 M.N. 
ねらい  ピアノの音色やリズムを感じながら動いたり表現したりすることを楽しむ。  















































































































































観察日時  201X 年１月 19 日 10：15～10：25 
対象・指導  ３歳児学級／男児８名・女児５名，指導者 M.N. 
ねらい  冬の自然の中で感じたことを友達や保育士と一緒に表現することを楽しむ。  
















































































































































子大紀要』第 54 巻，93-95，96 頁，2006． 
（２）多胡綾花：「幼稚園における身体表現あそびの実践内容について―保育歴




























                                            
Childcare Practice Study of Rythmique that Draws Proactive Physical Expression 
from Children (1st Report) ―Mainly Including Cases of Classes for One, Two, and 
Three Years Old in a Childcare Facility― 
 
Saori KOTAKE*1， Noriko BABA*2， Kei TAKAHASHI*3， Yuzo WATANABE*1*4， Toshiyuki 
TAKAHASHI*5 
 
When we outline recent prior-research with key words, “physical expression”, 
“music education”, “Rythmique”, and “play”, it was clarified that how we 
consider Rythmique had been changed in the history over 100 years and new study 
for Rythmique practice is required. Accordingly, this article discussed what 
children learn from Rythmique practice in a childcare facility and what is grown. 
As the result, the followings were suggested. i. One years old children are in a 
phase where they actively imitate their guardians. ii. For a class for two years 
old children, guardians need to take care of children so that they can freely 
express. iii. For a class for three years old children, it is important to feel 
comfort by which their mind can be released and concentrate on a subject of 
Rythmique or appearance of guardians, and feel pleasure to achieve something 
through how fun it is to express. 
 
Keywords：Child (Children)，Physical expression，Rythmique，Childcare practice，
Classes for One, Two, and Three Years Old 
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Studying a Procedure to Clarify the Goals of Education and Care in Centers for Early Childhood
Education and Care Consisting of Kindergartens and Nursery Schools
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文部科学省 2018「小学校学習指導要領（平成 29 年告示）解説 特別の教科 道
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マシュー・リップマン(河野哲也・土屋陽介・村瀬智之 監訳)2014「探求の共
同体 考えるための教室」 玉川大学出版部 
 
註１ 
 実践した学級の児童数は 35 名で，創造的思考と批判的思考の繰り返しにな








                                                                                            
Improving Moral Courses in the Use of Care-Thinking 




Moral Courses in elementary and junior high school have been changed and requires 
a qualitative shift in teaching with thinking and discussing. The curriculum 
guidelines specifically show what moral lessons are aiming for, and the on-site 
teachers' awareness of improving the quality of classes has increased. Therefore, 
in order to provide a class in which children can explore their own way of life 
better, the emphasis on care thinking, which is one of the pluralistic thinking 
approaches advocated by Matthew Lipman, has been emphasized. We applied to class 
and worked on class improvement. I want to explore the effects of incorporating 
care thinking into moral education lessons in comparison with the past practice 
in which the author has gradually adopted creative thinking and critical thinking. 
 
Keywords:  Care-Thinking, Community of Inquiry, Moral Courses, Plural Thinking 
approach 
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Challenges in Teaching Elementary School Science
The development example to make educational guidance of science enrich
－Formation and change of land－
Mitsuhiro YAMASAKI*1
Keywords:elementary school science，observation and experiment，instructional imp
rovement，development of teaching materials，structure of activities
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本稿は 2019 年 9 月 19 日に行われた岡山県 NIE 推進協議会主催大学セミナーでの発表に
本学部開設科目「教育における新聞活用の理論と実際」に関する内容を加筆し、再構成した

































































２ 受講生作成の新聞に見る初期 NIE 講義の成果 
 90 分一単位時間で開設された NIE 講義の成果をここではまず簡単に紹介し






































３ 60 分クォーター制によるカリキュラムの充実 
2015 年度より NIE 講義は岡山大学における授業改革の一環である「60 分ク
ォーター制」4のもとで実施されるようになった。講義の回数に変更はなく、授
業時間数が従来の 90 分講義の 1.5 倍になる計算である。当初のカリキュラム
構想の視点を維持しながら、次に詳述する新たな講義内容や学修活動を盛り込
むことで、講義にも NIE にも通底する課題が次第と明確になってくるのである。 
 変更点としてまず指摘したいことはフィールドワークの充実である。非常勤































れているのであろうか。ここでは、平成 20 年および平成 29 年改定の学習指導
要領を検討の対象としたい。何故なら、前者以降の学習指導要領は従前のもの
と同様に、各学校の教育課程編成の際に「法的拘束力」をもつ基準である一方、
平成 17 年の教育基本法および平成 18 年の学校教育法改正後に公示されたこれ


























国語 社会 理科 生活 家庭 道徳 総合 特活 計 
19 15 2 1 1 1 2 2 43 
中学校 
国語 社会 美術 家庭 道徳 総合 特活 計  
15 6 1 1 1 1 5 32  




































































































１ NIE 講義において見いだされた課題と学習指導要領への対応の関連 
 改めてここで大学における NIE 講義の課題を確認したい。それは講義で提供




























 ここで使用した新聞は山陽新聞 2018 年２月 19 日朝刊（第 48409 号）一面「小















































































































































                                         
註 
1 https://www.okayama-u.ac.jp/tp/topix/topix_id186.html（2019 年 1 月 4
日閲覧）を参照 




u.ac.jp/tp/news/news_id5702.htm(2017 年 1 月 6 日閲覧)を参照のこと 
5 ここ数年は学校法人就実学園就実中学校における NIE 授業を参観している 







（2019 年 1 月 6 日閲覧）を参照。岡山県 NIE 推進協議会組織については
https://nie.jp/orglist/prefecture/?pref=30（2019 年 1 月 6 日閲覧）を参
照せよ。 

































16 文部科学省『小学校学習指導要領(平成 29 年告示)』、2017 年、22 頁参照 
17 本文において紹介する大学実践には、先行するものがある。岡山県内の NIE
アドバイザーが呼びかけ人となり、二月に一回定例学習会を行っている「岡
山県 NIE 研究会」での先行実施がそれである（岡山県 NIE 研究会の詳細は山




















                                           
Practical Study on the Use of Newspaper for Teaching Materials 
Focusing on Reflection of Undergraduate’s Lectures about the Theory and 
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Fundamental Study to Create a Joint Modeling Bringing up a Skill to Build a 
Relationship in a Childcare Facility 
 
Minori YAMAGUCHI*1，Kei TAKAHASHI*2，Noriko BABA*3，Yuzo WATANABE*1*4，Toshiyuki 
TAKAHASHI*5 
 
Due to recent social changes, we can see changes in how children play and it is 
required to have activities that they can really into by exercising independence 
or opportunities in which they can exercise creativity by communicating with 
friends. Accordingly, we can indicate that communication among children through 
playing will be an important issue to grow morality and sociality as well as 
growing skills to build a relationship. As one of activities to grow skills to 
build a relationship, we can consider a joint modeling. In this study, we consider 
that practices of activities to express modeling that build a relationship among 
children should be a big work that cannot be created alone therefore it is desirable 
to proceed such practices by setting a play to create a “message method” that 
require a lot of ideas. Creative play has many elements created by sharing images 
with friends for children and we consider that they can devise themes, colors, and 
shapes. 
 
Keywords：Childcare facility，Child (Children)，Skill to build a relationship，
Joint modeling 
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住  所：〒700-8530 岡山市北区津島中 3-1-1(津島キャンパス) 




構成員：(令和 2年 1月 31日現在) 
センター長(併) 教授 三村 由香里 
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教職相談室利用者数(平成 31年 2月 1日～令和 2年 1月 31日) 
 学部 大学院 その他 
合計
4年生 3年生 2年生 1年生 2年生 1年生 別科/他学部 
利用者総数 3207 1243 7 2 45 27 550 5081






  ○外部講師を招聘した授業 
(1)第 2回演習(2019 年 5月 29日実施) 参加者 72名 
テーマ：「「子どもの問題行動」を考える」 
講 師：岡山市立浦安小学校 校長 服部 道明 先生  
(2)第 3回演習(2019 年 6月 19日実施) 参加者 58名 
テーマ：「授業これだけは！2019」  
講 師：岡山市教育委員会指導課 指導副主査 梶原 健介 先生 
(3)第 4回演習(2019 年 7月 10日実施) 参加者 53名 
テーマ：「信頼される教師になろう」 
講 師：岡山県総合教育センター 生徒指導部 指導主事 松浦 孝昭 先生 
(4)第 5回演習 (2019 年 12月 11日実施) 参加者 41名 
テーマ：「学校現場で生かせる学校教育相談」 
講 師：岡山っ子育成局こども福祉課・岡山市教育委員会指導課 子ども相談主事 
三上 政誉志 先生  
(5)第 6回演習(2020 年 1月 8日実施) 参加者 35名 
テーマ：「困難さのある子供の理解と指導・支援の在り方について」 
講 師：岡山県総合教育センター 特別支援教育部 指導主事 仲 哲宏 先生 
(6)第 7回演習 (2020 年 1月 22日実施) 参加者 39名 
テーマ：「教師力について考える」 






























① 第 95回国立大学教育実践研究関連センター協議会 
 ・開催日：令和元年9月 6日（金） 
 ・場 所：岐阜大学 
 ・内 容：総会、報告、意見交換 
 
② 令和元年度日本教育大学協会全国教育実習研究部門 第 33回総会・研究協議会 









④ 第 96回国立大学教育実践研究関連センター協議会（新型コロナウィルス対応のため中止） 
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